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Stated Objectives:
TEK # and SE

E.6 The student understands the right to own, use, and dispose of private property. The
student is expected to:

E.6A Analyze the costs and benefits of the purchase, use, or disposal of personal and
business property.

E.6B Identify and evaluate examples of restrictions that the government places on the use of
business and individual property.

E.9 The student understands key economic measurements. The student is expected to:

E.9A Interpret economic data, including unemployment rate, gross domestic product, gross
domestic product per capita as a measure of national wealth, and rate of inflation.

E.9B Analyze business cycles using key economic indicators.

E.10 The student understands key components of economic growth. The student is expected
to:

E.10A Analyze how productivity relates to growth.

E.10B Analyze how technology relates to growth.

E.15 The student understands types of business ownership. The student is expected to:

E.15A Explain the characteristics of sole proprietorships, partnerships, and corporations.

E.15B Analyze the advantages and disadvantages of sole proprietorships, partnerships, and
corporations.

E.16 The student understands the role of financial markets/institutions in saving, borrowing,
and capital formation. The student is expected to:

E.16A Explain the functions of financial institutions and how they affect households and
businesses.

E.21 The student applies critical-thinking skills to organize and use information acquired
through established research methodologies from a variety of valid sources, including
technology. The student is expected to:



E.21A Analyze economic information by sequencing, categorizing, identifying cause-and-effect
relationships, comparing, contrasting, finding the main idea, summarizing, making
generalizations and predictions, and drawing inferences and conclusions.

E.21B Create economic models, including production-possibilities curves, circular-flow charts,
and supply-and-demand graphs, to analyze economic concepts or issues.

E.21C Explain a point of view on an economic issue.

E.22 The student communicates in written, oral, and visual forms. The student is expected to:

E.22A Use social studies terminology correctly.

E.22B Create written, oral, and visual presentations of economic information using effective
communication skills, including proper citations and avoiding plagiarism.

See Instructional Focus Document (IFD) for TEK Specificity

Key
Understandings

Supply and demand determine the value and quantity of goods and services.

—    How does supply and demand determine the value and quantity of goods and
services?

—    What is demand?

—    What is supply?

—    What are the three basic economic questions?

—    How do the three basic economic questions relate

— What is equilibrium price?

Market structures have an impact on a firm’s ability to control price of the product and the amount
of competition in the industry.

—    What is a market structure?

—    How do market structures impact a firm’s ability to control price?

—    How do market structures impact competition?

—    What are the costs and benefits of the purchase associated with its use and/or the
disposal of personal and business property?

—    What types of restrictions does the government place on property (business and
personal)?

—    How do governmental restrictions affect the purchase, use, or disposal of personal
and business property?



Misconceptions ● It is sometimes difficult for students to distinguish between a change in quantity
demanded and a change in demand; and between a change in quantity supplied
and a change in supply.

Key Vocabulary ● supply
● demand
● quantity supplied
● quantity demanded
● law of demand
● law of supply
● normal good
● market
● non-price determinants
● market structure
● perfect competition
● monopolistic competition
● oligopoly
● monopoly
● regulation

Suggested Day
5E Model

Instructional Procedures
(Engage, Explore, Explain, Extend/Elaborate, Evaluate)

Materials, Resources, Notes

Day 1
Engage/Explore
Explain

Engage (10 Minutes) – Demand

1. Display a picture of an expensive, luxury car such as a
Maserati.  Facilitate a discussion about the possibility of
owning a Maserati or some other expensive, luxury car.

● What is the demand for a car like this?
● What does demand mean?

2. Lead a discussion about the meaning of demand: the
amount of goods and services a consumer is willing and
able to buy at various prices during a given or specified
time period.  

3. Explain that within this definition there are three
conditions for demand.  

● The willingness or desire to buy the product
● The ability to buy the product (financial ability)
● The time period in which the product may be

bought
● Example:
● A man could say he will buy this luxury car when

he wins the lottery because he will then have the
financial ability

● Chances of the person winning the lottery are
slim, and he cannot call the car dealership to ask
them to hold the car for him until he wins the
lottery.

● In order for the laws of demand to work, one
must be willing to make the purchase, have the
financial ability to make the purchase, and

Materials:

● picture of a luxury
car  (1 per class)

 

Attachments:

● Teacher Resource:
PowerPoint: What
is Demand?

Purpose:

This serves as an
introduction to the idea of
demand.

TEKS: E.2A



purchase the product within a reasonable time
period, which usually means less than a year.

 

4. Students view the Teacher Resource: Power Point: What
is Demand and share with a partner at least one new
idea they learned from the brief presentation.

5. Students view the Teacher Resource: Power Point: What
is Demand and share with a partner at least one new
idea they learned from the brief presentation.

Explore (20 Minutes) – Demand

1. Distribute the Handout: Demand (1 per student.)

2. Students view the Teacher Resource: PowerPoint:
Change in Quantity Demanded or Change in Demand
and take notes as appropriate on the Handout: Demand.

3. The teacher clarifies, corrects, and verifies students’
note-taking by explaining the correct responses from the
Teacher Resource: Demand KEY.

Explain (20 Minutes) – Demand

1. Student pairs discuss, add to, and/or correct the
information they recorded on their Handout: Demand.

2. Distribute the Handout: Change in Demand and
Quantity Demanded (1 per pair.)

2. Student pairs create a scenario to reflect each of the
reasons quantity or demand changes. Students illustrate
each scenario they create with some kind of graphic
representation.  (Students may prefer to use the handout
as their guide but may prefer to complete the actual
assignment on a poster board, chart paper, or butcher
paper to allow for more space for their ideas and graphic
representations.)

4. Monitor students to make sure they understand the
information, instructions, and application correctly. Make
corrections, clarify, pose questions, and add information
as needed..

5. Student pairs adjust their information based upon teacher
feedback.

6. Students share their scenarios and graphic
representations with at least one other student pair.

7. Distribute the Handout: Demand Schedule and Curve
for Music CD’s (1 per student).

8. Students follow instructions for completing the Handout:
Demand Schedule and Curve for Music CD’s. (If time
does not allow this to be completed in class, this may be
assigned as homework, at the teacher’s discretion.

Attachments:

● Handout: Demand
(1 per student)

● Teacher Resource:
Demand KEY

● Teacher Resource:
PowerPoint:
Change in
Quantity
Demanded or
Change in
Demand

Purpose:

Students see the difference
between a change in
quantity demanded and a
change in demand.

TEKS: E.2A; E.23A   

   Materials:

● posters (1 per
group)

● white paper (1
sheet per group)

● markers
● pencil colors

Attachments:

● Handout: Demand
(1 per student)
(from previous
activity)

● Teacher Resource:
Demand KEY (as
instructed) (from
previous activity)



9. Teachers evaluate students understanding by using the
Teacher Resource: Demand Schedule and Curve for
Music CD’s KEY.

● Handout: Change
in  Demand and
Quantity
Demanded

● Handout: Demand
Schedule and
Curve for Music
CD’s(1 per student)

● Teacher Resource: 
Demand Schedule
and Curve for
Music CD’s KEY
(as instructed)

● Teacher Resource:
PowerPoint:
Change in
Quantity
Demanded and
Change in
Demand (from
previous activity)

TEKS: E.2A; E.23A

         

Day 2
Engage/Explore
Explain

Engage (10 Minutes) – Supply

1. Hold up an ordinary pen and tell students, “I am holding
a voice activated pen.  This pen takes notes
automatically, writing the words that the sensors pick
up within a 15 foot radius.  As long as only 1 person
is speaking at a time, the pen has the memory and
capability to record in writing everything that is
spoken.”  

● Ask: How many of you would like to have a
pen like this to help you take notes during
class? (Most likely, many students will raise their
hands.)

● Ask: How many of you would be willing and
able pay $5.00 for this pen if I have a pen to
sell to each of you?

● Ask: How many of you would be willing and
able to pay $50.00 for this pen if I have only
10 pens to sell?

● Ask: How many of you would be willing and
able to pay $5,000 for this pen if I have only 3
of these pens to sell?

● Ask: How many of you would be willing and
able to pay $50,000 for this pen if I have only
one pen to sell?

2. Explain that the scenario the students just witnessed was
an example of supply and demand.  Also, explain that the
scenario was just pretend and that the pen is just an
ordinary pen, unfortunately.

3. Place students into groups of three.

Attachments:

● Handout: Supply –
New Product (1
per student)

● Teacher Resource:
Supply –New
Product KEY (as
instructed)

● Teacher Resource:
PowerPoint:
Supply

Purpose:

To introduce student to the
concept of supply.

TEKS: E.2A; E.23A



4. Ask student groups to brainstorm all the factors that
would go into production of a pen (or another product that
would make life easier and meet a need)  like the one
used in the scenario earlier (raw materials; factory, plant,
or work space;  types and cost of of employees to design,
produce, and sell the pen, etc.) Students should use the
Handout: Supply-New Product to guide their discussion.

5. Facilitate a discussion about what Students should begin
to think from the perspective of a producer or a supplier.

6. Students discuss their options and ideas and share out
with the class as time allows.

7. The teacher may use the Teacher Resouce: Supply-New
Product KEY as appropriate.

Explore (20 Minutes) – Supply

1. Distribute the Handout: Supply (1 per student.)
2. Students take notes on the handout listed above as the

teacher presents the information in the Teacher
Resource: PowerPoint: Change in Supply or Change in
Quantity Supplied.

3. At the teacher’s direction, students may read additional
information about the idea of supply from
district-approved supplemental resources.

Explain (20 Minutes) – Supply

1. Student pairs discuss the information they
recorded on their Handout:Supply.

2. Distribute the Handout: Change in Supply or
Quantity Supplied (1 per pair.)

3. Student pairs create a scenario to reflect each of
the reasons associated with the law of supply
(eight total):  one for change in quantity supplied
and seven for change in supply. Students
illustrate each scenario they create with some
kind of graphic representation.  (Students may
prefer to use the handout as their guide but may
prefer to complete the actual assignment on a
poster board, chart paper, or butcher paper to
allow for more space for their ideas and graphic
representations.)

4. Monitor students to make sure they understand
the information, instructions, and application
correctly. Make corrections, clarify, pose
questions, and add information as needed.

5. Student pairs adjust their information based upon
teacher feedback.

6. Students share their scenarios and graphic
representations with at least one other student
pair.

7. Distribute the Handout: Supply Schedule and
Curve for Music CD’s (1 per student.)

8. Students follow instructions for completing the
Handout: Supply Schedule and Curve for
Music CD’s. (If time does not allow this to be
completed in class, this may be assigned as
homework, at the teacher’s discretion.)

Attachments:

● Handout: Supply
(1 per student)

● Teacher Resource:
Supply KEY (as
instructed)

● Teacher Resource:
Power Point:
Change in Supply
or Change in
Quantity Supplied

Purpose:

Students are introduced to
the concept of supply.

TEKS: E.2A; E.23A

Materials:

● Posters, chart
paper, or butcher
paper (1 large
sheet per pair)

● markers

Attachments:

● Handout: Supply
(1 per student)
(from previous
activity)

● Teacher Resource:
Supply KEY (as
instructed) (from
previous activity)

● Handout: Change
in Supply or
 Quantity



9. Teachers evaluate students understanding by
using the Teacher Resource: Demand Schedule
and Curve for Music CD’s KEY

Supplied (1 per
pair)

● Teacher Resource:
Change in Supply
or Quantity
Supplied KEY (as
instructed)

● Handout: Supply
Schedule and
Curve for Music
CD’s (1 per
student)

● Teacher Resource:
Supply Schedule
and Curve for
Music CD’s KEY
(as instructed)

Purpose:

Students learn about the
difference between a
change in supply and a
change in quantity supplied

TEKS: E.2A

Day 3
Engage/Explore
Explain

Engage (10 Minutes) – Markets

1. Write the word market on the board.

2. Facilitate a discussion with questions such as:

● What does this word mean?
● Does a market have to be a physical place?

3. Discuss different ideas. Make sure to discuss markets
such as eBAY where the buying and selling takes place
over the Internet.

4. Write the definition for market on the board. 

● Market - anywhere buyers and sellers come together
for a voluntary exchange of goods and services.

Explore (20 Minutes) – Markets

1. Distribute the Handout: Markets (1 per student.)

TEKS:  E.23A

 

Purpose:

Students learn the
definition of market and that
markets may be virtual as
well as physical.

Attachments:

● Teacher Resource:
PowerPoint: The



2. Students view the Teacher Resource: PowerPoint: The
Price System Markets and take notes using on the
handout listed above.

Explain (20 Minutes) – Markets

1. Show students the Teacher Resource: Power Point:
Markets Practice and do the practice problems on the
handout.

2. Answers are on the PowerPoint for the practice
problems.

Price System
Markets

 

TEKS: E.2B; E.2C; E.22B

 

Purpose:

Students take notes to
deepen their understanding
of markets.

Attachments:

● Handout: Markets
Practice  (1 per
student)

● Teacher Resource:
PowerPoint:
Markets Practice

Purpose:

Students practice graphing
and interpreting changes in
equilibrium.

Day 4
Elaborate

Elaborate (50 Minutes) – Supply and Demand

1. Facilitate a review based on the laws of supply and
demand using an “Inner/Outer Circle” strategy.

2. Divide students into two equal groups.  One group forms
a circle facing out (group A.)  The other group forms a
circle facing in (Group B) so that each student is face to
face with a partner.

● Provide each student with a card cut from the
Teacher Resource: Supply Demand Inner Outer
Circle Review Cards.

● Question Answer process:

-         Student A asks student B the question on
the card.

-         Student B responds.

-         Student A prompts student B toward the
correct response or praises student B for the
correct response. (Any students who are unsure

TEKS: E.2A

 

Purpose:

Students review the major
concepts, vocabulary, and
principles associated with
supply and demand.



of the correct response may consult with the
teacher for clarification.)

-         The process repeats with student B posing
his/her question to student A.

● At the teacher’s signal (a bell, a hand clap, a
chime, etc.) the outer circle (Group B) rotated
one person to their left so that everyone has a
new partner.

● Repeat the question/answer process until
students arrive at their original partner. 

3. The teacher continues to monitor student discussions
and responses, clarifying/reteaching as appropriate.

Day 5
Evaluate

Evaluate (50 Minutes)

Construct supply and demand curves and analyze the change in
equilibrium price and quantity. Explain the change using
appropriate charts, graphs, and academic vocabulary.

Standard(s): E.2B , E.2C , E.22B , E.23A
ELPS ELPS.c.3D

TEKS: E.2B, E.2C; E.22B;
E.23A

Day 6
Engage/Explore

Engage (20 Minutes) – Competition and Market Structures

1. Before Day 1 begins, set up the Learning Stations (see
Teacher Resource: Learning Station Titles.) Learning
stations should include descriptions of market structures
as well as textbook sections and other classroom
materials that provide background information and
support learning about the structure, competition, the role
of government in the market structure, and
characteristics and non-characteristics of the structure.

2. Write the word “competition” on the board.

3. Display chosen quotes (from the textbook or other
classroom resources) from economists about
competition, small businesses, and/or market structures.

4. Facilitate a discussion of what the quotes mean and how
they relate to competition.

5. Ask:

● How does the term “competition” apply to
economics?

6. On a sheet of paper, students list two or three ways that
explain how consumers compete in the market. Also,
students list two or three ways producers and sellers
compete.

Attachments:

● Teacher Resource:
Learning Station
Titles (1 class set)

Purpose:

To explore market
structures and the meaning
of “competition”.

TEKS: E.7B; E.9A

http://www.mycscope.us/module/standards/0/124241/standard.ashx
http://www.mycscope.us/module/standards/0/124242/standard.ashx
http://www.mycscope.us/module/standards/0/124312/standard.ashx
http://www.mycscope.us/module/standards/0/124317/standard.ashx
http://www.mycscope.us/module/standards/0/118119/standard.ashx


7. Students include a list of examples in which the
government may regulate the location of your business or
property.

8. Students turn to a partner and share their ideas (lists).

9. Facilitate a brief discussion about new economic terms
that should be added to the Word Wall (from their work,
including market structure, competition, monopoly,
oligopoly).

10. Add words to the Word Wall.

11. Facilitate a brief discussion that requires students to
support their ideas with evidence and academic
language.

12. Add other words to the Word Wall as appropriate.
Continue to add words throughout the lesson.

Explore (30 Minutes) – Continuum of Market Structures

1. Facilitate a discussion based on the following:

● Consider the law of supply. It seems simple enough –
if when the price is high, producers provide more of
the goods for sell, they can make more profit. But in
reality, it is not that easy. Different industries operate
within different market structures.

2. Display the Teacher Resource: Continuum of Market
Structures Graphic.

3. Provide background materials such as:

● Market structures determine two things: 1) how
competitive the market is for the particular good and
2) how much power the seller has in setting the price
of a good.

● Four market structures exist on the continuum. The
most competitive market is at left, perfect
competition, and the least competitive market is at
right, monopoly. In between are monopolistic
competition and oligopoly.

4. Distribute the Handout: Characteristics of Four Market
Structures Matrix.

5. Divide students into (five or ten) groups of four or fewer
students. (Depending on class size, there may need to
be multiple sets of learning stations.)

6. Students visit each of the learning stations with separate
stations for each market structure: 1) Perfect
Competition, 2) Monopolistic Competition, 3) Oligopoly,
and 4) Monopoly.

7. At each station, students work in pairs to summarize,
using the Handout: Characteristics of Four Market

Attachments:

● Teacher Resource:
Continuum of
Market Structures
Graphic

● Handout:
Characteristics of
Four Market
Structures Matrix
(1 per student)

● Teacher Resource:
Continuum of
Market Structures

● Teacher Resource:
PowerPoint:
Market Structures

Instructional Note:

● Continue to add
words to the Word
Wall throughout the
lesson, and
encourage
students to use the
terms when writing
or discussing
(supply, price,
profit, goods, etc.).

Purpose:

Understand the various
market structures.

TEKS: E.9A, E.9B



Structures Matrix. The details of each market structure
include:

● number of firms competing
● type of products sold (homogeneous or differentiated)
● pricing power
● ease of entering the market
● existence of non-price competition (e.g., advertising)
● examples

8. Allow a short, focused time for students to find necessary
information from the materials provided (approximately
8–10 minutes per station), and then signal groups to
switch stations. Continue until all students have visited all
stations.

9. Students deepen their understanding by reading
appropriate sections of the textbook and other classroom
materials. Students complete the Handout:
Characteristics of Four Market Structures Matrix.

Attachments:

● Teacher Resource:
Continuum of
Market Structures
Graphic

● Handout:
Characteristics of
Four Market
Structures Matrix
(1 per student)

● Teacher Resource:
Continuum of
Market Structures

● Teacher Resource:
PowerPoint:
Market Structures

Instructional Note:

● Continue to add
words to the Word
Wall throughout the
lesson, and
encourage
students to use the
terms when writing
or discussing
(supply, price,
profit, goods, etc.).

Purpose:

Understand the various
market structures.

TEKS: E.9A, E.9B

Day 7
Explore/Explain

Explore (10 Minutes) – Continuum of Market Structures

2. Facilitate a discussion based on the following:

● Consider the law of supply. It seems simple enough –
if when the price is high, producers provide more of
the goods for sell, they can make more profit. But in
reality, it is not that easy. Different industries operate
within different market structures.

3. Display the Teacher Resource: Continuum of Market
Structures Graphic.

Attachments:

● Teacher Resource:
Continuum of
Market Structures
Graphic

● Handout:
Characteristics of
Four Market
Structures Matrix
(1 per student)

● Teacher Resource:
Continuum of
Market Structures



4. Provide background materials such as:

● Market structures determine two things: 1) how
competitive the market is for the particular good and
2) how much power the seller has in setting the price
of a good.

● Four market structures exist on the continuum. The
most competitive market is at left, perfect
competition, and the least competitive market is at
right, monopoly. In between are monopolistic
competition and oligopoly.

5. Distribute the Handout: Characteristics of Four Market
Structures Matrix.

6. Divide students into (five or ten) groups of four or fewer
students. (Depending on class size, there may need to
be multiple sets of learning stations.)

7. Students visit each of the learning stations with separate
stations for each market structure: 1) Perfect
Competition, 2) Monopolistic Competition, 3) Oligopoly,
and 4) Monopoly.

8. At each station, students work in pairs to summarize,
using the Handout: Characteristics of Four Market
Structures Matrix. The details of each market structure
include:

● number of firms competing
● type of products sold (homogeneous or differentiated)
● pricing power
● ease of entering the market
● existence of non-price competition (e.g., advertising)
● examples

10. Allow a short, focused time for students to find necessary
information from the materials provided (approximately
8–10 minutes per station), and then signal groups to
switch stations. Continue until all students have visited all
stations.

11. Students deepen their understanding by reading
appropriate sections of the textbook and other classroom
materials. Students complete the Handout:
Characteristics of Four Market Structures Matrix.

Explain (40 Minutes) – Market Structures

1. Facilitate a discussion on the market structures. Clarify
information, provide background information and include
historical examples where necessary.

2. Appropriate questions for this section could include:

● What part does government play in each of the
market structures?

● What are the positive effects of this government
intervention?

● What are the negative effects of this government
intervention?

● Teacher Resource:
PowerPoint:
Market Structures

Instructional Note:

● Continue to add
words to the Word
Wall throughout the
lesson, and
encourage
students to use the
terms when writing
or discussing
(supply, price,
profit, goods, etc.).

Purpose:

Understand the various
market structures.

TEKS: E.9A, E.9B

Attachments:

● Handout:
Characteristics of
Four Market
Structures Matrix
Handout in Bold
(1 per student)

TEKS: E.7A, E.7B; E.9A

Purpose:

Students collaborate in
expert groups to discuss,
research, and present one
of the market structures. All



● Are there historical connections that can be made to
the types of market structures?

3. Have students “count off” by 4’s (1, 2, 3, 4, 1, 2, 3, 4,
etc.).

4. Arrange the four groups (1s, 2s, 3s, 4s) in a continuum of
market structures.

5. Assign each group one of the market structures.
6. Each group briefly discusses the market structure and

develops a summary. The summary should include the
information about the structure, its characteristics and
“non-characteristics,” historical examples, impact, and
the role of government. Students may use the station
information as well as district-adopted supplemental
resources to research their market structure.

7. Groups prepare a 5 minute presentation to the class
summarizing their market structure.  The presentation
may be a skit, a poem (or rap), a song, or a poster. 
Every student must be involved in the presentation in
some way.

8. After seeing all 4 presentations, students individually
create a labeled and illustrated continuum summarizing
each of the 4 market structures.

students verify
understanding of all 4
market systems and the
role of government in those
structures through an
individual, illustrated
continuum.

Day 8
Explain/Elaborate

Explain (25 Minutes) – Market Structures

1. Facilitate a discussion on the market structures. Clarify
information, provide background information and include
historical examples where necessary.

2. Appropriate questions for this section could include:

● What part does government play in each of the
market structures?

● What are the positive effects of this government
intervention?

● What are the negative effects of this government
intervention?

● Are there historical connections that can be made to
the types of market structures?

3. Have students “count off” by 4’s (1, 2, 3, 4, 1, 2, 3, 4,
etc.).

4. Arrange the four groups (1s, 2s, 3s, 4s) in a continuum of
market structures.

5. Assign each group one of the market structures.
6. Each group briefly discusses the market structure and

develops a summary. The summary should include the
information about the structure, its characteristics and
“non-characteristics,” historical examples, impact, and
the role of government. Students may use the station

Attachments:

● Handout:
Characteristics of
Four Market
Structures Matrix
Handout in Bold
(1 per student)

TEKS: E.7A, E.7B; E.9A

Purpose:

Students collaborate in
expert groups to discuss,
research, and present one
of the market structures. All
students verify
understanding of all 4
market systems and the
role of government in those
structures through an
individual, illustrated
continuum.



information as well as district-adopted supplemental
resources to research their market structure.

7. Groups prepare a 5 minute presentation to the class
summarizing their market structure.  The presentation
may be a skit, a poem (or rap), a song, or a poster. 
Every student must be involved in the presentation in
some way.

8. After seeing all 4 presentations, students individually
create a labeled and illustrated continuum summarizing
each of the 4 market structures.

Elaborate (25 Minutes) – Market Structure

1. Distribute one picture of a business to each student (or
student pair or small group.) (Note:  Attempt to provide
pictures that represent all 4 market structures.)

2. Students study the picture and determine which market
structure the business would fall into.

3. Distribute the Handout: Market Structures.
4. Allow students approximately 10 minutes to fill in

information about their picture.
5. Post the learning station signs for each market structure

in each corner of the room.
6. Students stand up and move to the market structure sign

that represents their business picture. (Most students will
go to monopolistic competition; a few with oligopoly and
even fewer with monopoly. This physical demonstration
shows the typical number of businesses that fall into
each category.

7. Students at each market structure find a partner for form
a triad. (Ensure that every student has a partner or is
included in a triad group.) Each student explain his/her
business and why they believe it represents the market
structure they are standing near.

8. Student volunteers from each market structure to report
out to the class about their businesses and how they
represent the market structure.

9. Ask for student volunteers from each market structure to
report out to the class.

10. Clarify and reinforce the correct information for each
market structure.

11. Facilitate a discussion where students use what they
have learned to support the Key Understandings and
answer the Guiding Questions, using academic
language.

● Market structures have an impact on a firm’s ability
to control price of the product and the amount of
competition in the industry.

—   What is a market structure?

—   How do market structures impact a firm’s ability to
control price?

—   How do market structures impact competition?

Materials:

● pictures of
businesses from
magazines that
illustrate the market
structures
(mounted, 1 per
student or group)

● learning station
titles from previous
activity (1 for each
market structure)

Attachments:

● Handout: Market
Structures (1 per
student)

Purpose:

To identify and explain how
a specific business
represents one of the
market structures.

 

TEKS: E.7A, E.7B; E.9A

Instructional Note:

During the final
question/answer section of
this “Elaborate,” the teacher
may prefer to use a
engaging strategy such as
“Toss a Question.”  The
teacher has a small bean
bag (or another suitable
soft object) that can be
tossed to students.  The
teacher tosses the bag to a
student. When the student
catches the bean bag,
he/she must respond to a



—   What are the costs and benefits of the purchase, use, or
disposal of personal and business property?

—   What types of restrictions does the government place
on property (business and personal)?

—   How do governmental restrictions affect the purchase,
use, or disposal of personal and business property?

question posed by the
teacher.  Students have
one chance to toss the bag
to a friend (Tag a Friend) to
help them formulate a
response if they need
assistance. Once the
question is answered, the
teacher clarifies, verified,
prompt, and/or praises as
appropriate. Students
gently toss the bean bag
back to the teacher, and the
process begins again. With
clear expectations set
about acceptable behavior,
this can be an effective
strategy to keep students
engaged during Q and A
activities.

Day 9 Evaluate (50 Minutes) – Performance Indicator

1. Performance Indicator

Examine different business scenarios to determine which market
structure the business would fit into. Describe in a chart the
characteristics of each market structure with advantages and
disadvantages of each.

Standard(s): E.9A , E.22A
ELPS ELPS.c.1C , ELPS.c.4J

TEKS: E.9A; E.22A

Day 10 ●

Accommodations
for Special
Populations

Accommodations for instruction will be provided as stated on each student’s (IEP)
Individual Education Plan for special education, 504, at risk, and ESL/Bilingual.

http://www.mycscope.us/module/standards/0/124263/standard.ashx
http://www.mycscope.us/module/standards/0/124311/standard.ashx
http://www.mycscope.us/module/standards/0/118101/standard.ashx
http://www.mycscope.us/module/standards/0/118135/standard.ashx



